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ISPA 2009: Malta 
Tuesday, 7 July, to Saturday, 11 July, 2009 

A conference not to be missed! 
 

     Apart from an exciting environment and the 

gateway to the Mediterranean, the scientific program 

will prove to be highly beneficial, with accreditation 
points (NASP and BPS) available for participants. 

Two of the Keynote speakers will be as follows: 

Professor Robert J. 

Sternberg will be 

addressing the issue of 

Teaching and Testing for 

Diverse Learners.  He is a 

world authority from the 

US on theories of 

intelligence. 
     Professor Sternberg is 

Dean of the School of Arts 

and Sciences, Professor of 
Psychology, and Adjunct 

Professor of Education at 

Tufts University. He was previously IBM Professor of 

Psychology and Education in the Department of 
Psychology, Professor of Management in the School 

of Management, and Director of the Center for the 

Psychology of Abilities, Competencies, and Expertise 
at Yale University. Sternberg was the 2003 President 

of the American Psychological Association, is 

President-Elect of the International Association for 
Cognitive Education and Psychology, and Chair of the 

Publications Committee of the American Educational 

Research Association. He is the author of about 1200 

journal articles, book chapters, and books and has 
received over $20 million in government and other 

grants and contracts for his research, conducted in five 

different continents. The central focus of his research 
is on intelligence, creativity, and wisdom, and he also 

has studied love and close relationships, as well as 

hate. Prof Sternberg has been listed in the APA 
Monitor on Psychology as one of the top 100 

psychologists of the 20
th
 century, and is listed by the 

ISI as one of its most highly cited authors in 

psychology and psychiatry.  

Professor Chris Forlin 

will speak about the 

issue of Learning 

outcomes in inclusive 

education.   

     Professor Forlin is 
Head of the Division of 

Special Education at the 

Hong Kong Institute of 

Education. Her research 
and publications focus 

on change paradigms in  
Continued on page 2
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special education; inclusive education policy and 

practice; catering for diversity; and curricula and 
pedagogy for teacher education, with innovative 

research in working with systems and schools to 

establish sustainable inclusive education. Prof. Forlin 

provides leadership in research in education reform for 
special and inclusive education in the Asian Pacific 

region and has widespread international experience 

including Australia, China, Hong Kong, Macau, 
Vietnam, South Africa, Singapore, UK, and Zambia. 

Her latest book by Routledge is Reform, Inclusion & 

Teacher Education: Towards a New Era of Special 
Education in the Asia-Pacific Region. 

 

Letter from the President: March 2009 
by Helen Bakker, ISPA President 

 

     This month, I visited the 
Dutch National Education 

Exhibition. This 5-day 

(biennial) event is a must 

for anybody involved in 
education, from preschool 

through postgraduate 

institutions, and from intern 
to teacher/trainer, manager 

or school psychologist. 

     At this exhibition, you 
find everything you can 

possibly think of that has to do with education and 

educational innovations. The majority relates to 

teaching materials, children's books and literature 
about children (and adults) with special needs, and 

information and communication technology (ICT). But 

you also find the post master training institutions 
promoting their programs, as well as school furniture 

and playground materials (always fun!), and all kinds 

of places that offer opportunities for field trips, 
including musea, zoos, and amusement parks. 

     All in all, there is a lot to do and see, and there is 

something in it for everyone. My personal favorite: 

SmartBoards with programs to make your own 
topography and geography lessons and maps that 

integrate these with Google Earth. What fun for the 

kids AND the teachers! 
     As I was walking around, trying to catch up on the 

latest developments, I was awed by the incredible 

choice of good teaching materials and methods. So 

how does a school team decide on what method to use? 
We now know a lot about what works in school. In 

fact, Marzano's What Works in Schools and Classroom 

Instruction that Works had a central role in the booths 
of the Educational Advisory Centers. Recently, both 

books were translated into Dutch, and in March they 

are the focus of a 2-day international conference on 
What Works. This conference actually seems a must for 

all local colleagues.  

     So much knowledge, so much to choose from! Not 

only methods in reading, writing and math (or for that 
matter, secondary and vocational training subject 

matter), but more and more also in social emotional 

learning.  On top of that, there are (additional or 
specific) materials for children with special needs, and 

enriching materials offering foreign language 

instruction from preschool on, learn how to type, work 
the computer etc.  

Continued on page 3 

Malta Conference  

Deadline Approaches 
 

     A message from Dr. Bob Clark, ISPA Executive 

Secretary, for all of those who attended the conference 

in Utrecht last summer and an invitation for members to 

attend the conference in Malta this summer. 

 

Dear Colleagues, 

     I am writing to you because you were 

participants in the International School Psychology 

Associationôs annual convention in Utrecht, The 
Netherlands, last summer and/or you are thinking 

about attending this year. The 2008 convention 

was a wonderfully successful experience for 
participants and for our association. We are 

looking forward to just as exciting and 

professionally fulfilling conference in Malta from 
July 7-11, 2009. 

     The early registration deadline is March 15
th
 

and the deadline for submission of presentations is 

April 1
st
.  

     Please consider attending the Malta conference.  

Go to the ISPA website (www.ispaweb.org) and 

click on the tab for Conferences and then to the 
second circular for Malta. 

      If you are in need of a membership application, 

register for membership at the www.ispaweb.org 
site. Likewise, the Cal Catterall Fund application 

deadline is March 15
th
.  Application information is 

on the website as well. 
 

We look forward to seeing 

you in Malta! 
  
 

 

https://webmail.uhcl.edu/exchweb/bin/redir.asp?URL=http://www.ispaweb.org/
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     Publishers of course do their best to sell their 

products. They all look wonderful, with attractive 
illustrations, and good teacher materials. So how do 

you choose between one or the other? 

     I saw many teachers browsing through the 

materials. (As usual, more than half of the attendees 
were teachers, most of them in primary education, with 

managers and educationalists forming an increasingly 

larger group). What tools do they have to make the 
choice? And what criteria do they use? 

     I would assume a good school psychologist could 

play an important role here. But do we? It seems too 
often we still focus (or are asked to focus) on the 

individual level of assessment and (special) 

instructional needs.  

     Would it not be wonderful if more often we could 
be present at the system level, assisting schools in 

creating an educational environment that is conducive 

to optimal learning, both academically and 
emotionally? We should be helping schools choose the 

methods that best fit their educational views and 

knowledge about what really works (best practice).  I 
realize that I am thinking from my personal cultural 

and political (Dutch) perspective. Through ISPA, 

EFPA and NEPES I know that elsewhere in the world, 

colleagues already have developed a more system-
oriented direction. 

     And actually I am not being fair here, since in 

Holland psychologists are involved in schools in a 
wide array of functions and activities. In fact, we DO 

have many that are specialized at the system level. 

They often work in advisory centers, and help schools 

choose and implement methods. I would, however, like 
to see an all around school psychologist, who would be 

able to work at both the individual AND the system 

level, and who could help provide a continuum of care 
within a given school. 

     As I was kind of dreaming around and trying to 

envision these well-rounded school psychologists 
contributing to the further improvement of our schools, 

I realized how privileged we are in my country. There 

are so many things to choose from - materials of all 

kinds, sizes, colors and shapes, for just about 
everybody and every need. All of a sudden it became 

almost too much: There are so many places in the 

world where the main challenge is to get kids to go to 
school, or to allow them to go. And then, there are so 

many places where schools do not have anything, and 

where devoted teachers have to use all their creativity 
to develop their own methods and materials, to work 

out a way for 50 or more students to share a few 

available books. And here I am thinking about how to 

choose from all these wonderful materials. What a 

luxury! 

     What a task for all of us - school psychologists 
AND teachers alike - to help these countries, these 

schools and teachers do the best possible job within the 

realm of their possibilities. Fortunately, teaching is not 

just about books and materials; it is also about the 
teacher, involvement and motivation, feedback and 

leadership. 

     Yet, each of us has so much to offer and so much to 
learn!  I know that worldwide, many projects are being 

developed and colleagues are supporting or even 

'adopting' schools in other countries. How can we help 
them maximize their educational power and help meet 

their needs? With our kids, we look at emphasizing 

their strengths, sometimes developing their 

weaknesses. Would we not want to do the same when 
developing the knowledge and competency base of 

teachers, educators, and colleague school psychologists 

around the world?   
     Let's think about it! ISPA can, even more than it 

already does, provide an excellent platform for this 

international professionalization. Even though 
traditionally ISPA has been an association dominated 

by westerners (USA, Canada, European countries), 

during the past few years we have  been fortunate to 

welcome an increased number of colleagues from non-
western countries. I would very much like to see our 

membership and conference participation of colleagues 

from non-western countries increase over the next 
couple of years, so as to increase the professional 

exchange and strengthen education, as well as to 

develop the role the school psychologist can play 

around the world. Hopefully, the conference in Malta 
will give us the opportunity for welcoming more 

African colleagues. I would welcome all suggestions as 

to how to increase the visibility of ISPA around the 
world and build a stronger membership from non-

western countries. I invite all of you to feed us with 

ideas and initiatives. Write about it in the WGR, email 
me or any of the EC members, or take your ideas to 

Malta.  

     Would it not be wonderful to be able to hold an 

international education exhibition coinciding with the 
ISPA conference in the near future? I challenge you to 

be part of this!  
 

Marzano, R.J. (2003).  What works in schools. Translating 
research into action. Alexandria, VA: Association for Supervision 
and Curriculum Development (ASCD). 

Marzano, R.J., Pickering, D.J., & Pollock J.E, (2001). 
Classroom Instruction That Works: Research-Based Strategies for 
Increasing Student Achievement. Alexandria, VA: Association for 

Supervision and Curriculum Development (ASCD).   
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ISPA Strategic Plan 2008 ï 2010 

ISPA Executive Committee and Executive Secretary: Back row left to right: 

Executive Secretary Bob Clark, Treasurer Peter Whelley, President-Elect 

Bill Pfohl; Front row left to right: Secretary Coosje Griffiths, President 

Helen Bakker, Past-President Nora Katona 

 

     ISPAôs strategic plan is a mechanism to improve 

planning for the future to strengthen the organization 

and further achieve its potential. It provides an 
opportunity to define and enhance directions of the 

Executive Committee, Central Office, and ISPA 

members through a flexible committee structure. It also 
provides an increased capacity to become more 

accountable, evaluate outcomes achieved, and make 

adjustments. It will be updated annually. 
 

ISPAôs MISSION 
 To promote the use of sound psychological 

principles in the context of education all over the 

world 

 To promote communication among professionals 

who are committed to the improvement of the 

mental health of children in the worldôs schools 

 To promote the psychological rights of all children 

all over the world 

 To encourage the training and employment of 

School Psychologists in countries where there are 

none or too few 

 To promote the psychological rights of all children 

throughout the world 

 To initiate and promote cooperation with other 

organizations working for purposes similar to ISPA 

in order to help children 

 To condemn any discrimination of a racial, religious, 

or sexual nature and to recommend its members 

conduct their professional life consistent with this 

principle. 
 

ISPAôs STRATEGIC PLAN STRUCTURE 
1. Professional Development 

1.1 Conference  

1.2 Support the development of training programs 

internationally 
1.3 Increase opportunities for international practica 

for students 

1.4 Development of an international School 

Psychology course 
1.5 Crisis Management 

1.6 Multicultural Issues  

2. Communication and Advocacy 
2.1 Promote rights, well-being, and development in 

children 

2.2 Increase information exchange on international 
developments  

2.3 Promote and develop role of School Psychology  

2.4 Increase information exchange on best practice 

for members  
2.5 Strengthen relationship with national and 

international bodies related to School 

Psychology 
2.6 Improve communication to participants not 

fluent in English 

3. Research 
3.1 Promote and support research 

3.2 Collate best practice in International School 

Psychology 

4. Membership 
4.1 Increase membership in ISPA 

4.2 Establish and improved connection to 

professional affiliates 
4.3 Increase student membership 

4.4 Better reflect international range of countries  

5. Organizational Structure 

5.1 Provide effective administrative support for 
ISPA 

5.2 Communicate infrastructure through Newsletter, 

Website, and Journal 
5.3 Develop a clearer committee structure 

5.4 Funding and sponsoring 

5.5 Professional ethics 
5.5 Help membership initiate interest groups  

 

 

 
 

1.1 Colloquium (ñConferenceò) 

Ensure that the Colloquia reflect the ethos and ñspiritò 

of ISPA both at a personal and professional level. 
Initiative: Responsibility of the Executive Committee 

(EC) 

Strategies: 

 Plan for a minimum of 3 years of Conferences in 

advance 
Continued on page 5 
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 Find ways of running a viable conference with 

financial profit 

 Find ways of effectively helping Local Organising 

Committees (LOC) 

 Provide a means by which there is continuity in 

registration and scientific presentations for 

conferences (e.g. Home Page) 

 EC engages in ongoing discussions about the nature 

of the ISPA Colloquium to maintain interactive 
exchange 

1.2 Support development of training programs 

internationally  

Support building a school psychology association in 
developing countries 

Initiative: Responsibility of professional development 

committee 
Strategies: 

 Develop an accreditation process and structure   

 Develop a structure through which ISPA members 

can be involved by providing training and visits, as 

well as by supplying materials such as to 

Bangladesh 

 Develop structures and processes for exchange 

across training programs, professional exchange 

programs, topics, etc. 

 Review and revise training standards to ensure 

adaptability across cultures/countries and that 
reflects a global focus in training programs 

1.3 Increase opportunities for international practica 

for students.  
Initiative:  Responsibility of the International 

Exchange Committee 

Strategies: 

 ISPA can play a leading role in encouraging 

universities to recognize international practica. The 
International Exchange Committee has initiated 

some exchanges already, but it is very difficult to get 

practice abroad to be accepted for credits within the 
degree-granting institutions. 

 A group of ISPA members develop a course on 

international school psychology that can be build 

into existing training programs 

1.4 Development of an international school 

psychology course 

Initiative: Responsibility of the Professional 

Development Committee and the Research Committee 
Strategies: 

 Identify best practice in existing School Psychology 

programs, reviewing their content, developing a 

culturally sensitive international program with key 
competencies, standards, terms, and literature. This 

could be disseminated through the European 

Training Center (ETC) 

 Exchange cross training programs including global 

cultural diversity. 

1.5 Crisis Management.  

Goal: Continue and expand activities in the area of 

crisis management in the international arena 
Initiative: Responsibility of International Crisis 

Response Network and the European Training Centre 

Committee 
Strategies: 

Continue to enhance successful activity with both the 

International Crisis Response Network and the training 
activities around crisis management, particularly 

geared towards European School Psychologists, and 

funded by Comenius (European Union).  

Further strategies to include to: 

 Develop Train the Trainer courses 

 Develop training courses for more day-to-day crisis 

situations, like bullying or suicide 

 Develop training courses to train religious teachers 

to work with teachers in crisis situations 

 Develop a European Training Center. 

1.6 Multicultural issues. 
Goal: Develop standards for assessment of children 

with different ethnic or language backgrounds, 

refugees etc.  
Initiative: Research committee and/or special interest 

group 

Strategies: 

 Seek collaboration with NEPES (same goal, 

currently trying to find funding for a project) 

 Collect examples of good practice: that is, evidence-

based programs and strategies that work and, where 

needed, further develop these or other programs 

 Work towards ISPA credentialing that provides a 

more global/international focus  

 

 

 
 

2.1 Promote rights, well-being, and development in 

children  
Goal: Raise awareness of the importance of 

psychological, social, spiritual, and physical learning in 

teachers, the public, and the media 
Initiative: Child Wellbeing and Advocacy Committee 

(Child Development and Services, Childrenôs Rights 

and UN Liaison committees)  
Strategies: 

 Develop guidelines around how to raise awareness 

in the media  about the importance  of understanding  
Continued on page 6 

2. Communication and Advocacy 
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childrenôs psychological (e.g. cognitive, emotional, 

volitional), social, spiritual, and physical 
development 

 Increase information exchange among Child 

Development and Services, Childrenôs Rights and 

UN Liaison committees 

 Develop strategies to raise the awareness of the 

importance of rights and mental health in children 
including programs in social and emotional learning 

in schools and partnerships with allied health groups 

such as pediatricians and child health workers   

 ISPA to play a role in contributing to the 

development and offering of these programs and in 

promoting this issue through their communication 

channels 

2.2 Increase information exchange on international 

developments 

Goal: Expand the information regarding national and 

international developments and have this available on 
the website  

Initiative: EC, with Newsletter Editor/Communication 

Committee 
Strategy: 

 For future WGR issues, Editor will contact members 

from various countries to write a brief paragraph 

about something that is going on in school 
psychology in that country in order to publish these 

briefs in WGR and/or place them on the website. 

2.3 Promote and develop role of school psychology 

Goal: Increase ISPAôs role in promoting and 
advocating for the role of school psychology and in 

developing the professional standards around the world 

(worldwide and at national levels).  
Initiative: Responsibility of EC 

Strategies: 

 Continue to upgrade the Website 

 Update brochures and national affiliate bags 

 Strategic links to top organisations and researchers 

in the field of school, educational or child 
psychology (e.g. Louise Rowling, international 

mental health promotions) 

2.4 Increase student membership and involvement 

of young colleagues 
Goal: To increase student membership and 

involvement of young colleagues 

Initiative: Responsibility of Central Office, 
Communication Committee (Website, WGR, SPI) and 

Student Interest Group 

Strategies: 

 EC to install Student Interest Group 

 Actively contacting universities around the world 

where school psychologists are being trained, 
notifying students about our activities, as well as by 

involving (affiliate) associations. At future 

colloquia, workshops specifically geared towards 
students may be organized. 

2.5 Strengthen the relationship with national and 

international bodies representing School 

Psychology including NEPES (Network of European 
Psychologists in the Educational System) and NASP 

Goal: Develop and strengthen the relationship with 

NEPES and NASP  
Initiative: ISPA President with European Committee 

and NASP President 

Strategies: 

 NEPES can play an important role in strengthening 

the lobby for our profession and play an important 

role at the political level.  

 Find new opportunities for research (and funding). 

ISPA will invite the NEPES network to have its 

annual meeting every other year during the ISPA 
colloquium. The alternate years the network will 

meet at the European Congress of Psychology.  

 Guarantee a good representation of ISPA through 

direct involvement of the European Committee and 
close contacts with the European ISPA affiliates. 

They will be directly consulted on NEPES issues 

and will be informed through email, WGR, and the 
website. 

 Exchange of information and training with NASP; 

hold mid-year meeting to connect to NASP 

conference (also to save funds) 

2.6 Improve communication with participants not 

fluent in English 
Goal: Improve information regarding the association 

and key issues for colleagues who are not fluent or do 
not speak English 

Initiative: Responsibility of Central office with 

Communication Committee which includes the 
website, the World-Go-Round, and School Psychology 

International  

Strategies: 

 Develop a fact sheet with information about ISPA 

and its activities and have these translated into 
various languages through distributing them in 

countries where each language is spoken. These will 

be made available into different languages including 
French, Hindi, Mandarin, Romanian, Russian, 

Spanish, and Swedish.  

 Fact sheet to be made available through the website 
Continued on page 7 

 

 

 

 

 

Deadline for submission to the  
June issue of WGR is  
May 1, 2009! 
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3.1 Promote and support research 
Goal: Promote and support research in the field of 

school psychology 

Initiative: Research committee 

Strategies: 

 Continue working on collaborative projects 

regarding school engagement and psychological 

well-being of children 

 Tap funding organizations and ways to access 

funding resources  

 Develop a session on methodology for the ISPA 

conference  

 Increase role of the research committee in 

supporting research initiatives (i.e., rather than carry 

out research projects as individual members/ 
researchers) 

 Offer (methodological) support to research 

initiatives carried out by other ISPA members 

 Develop a column in WGR which lists relevant 

research being done. 

3.2 Collate best practice in international School 

Psychology 

Goal: Promote and support collation of best practice in 

international School Psychology for easy access and 
dissemination 

Initiative: EC and Research committee 

Strategy: 

 Develop and distribute best practice translated from 

research in School Psychology that is culturally 

sensitive 

 Develop partnership with organizations such as 

Society for the Study of School Psychology (SSSP) 

to assist in funding of initiatives. 
 

 

 

 

4.1 Increase membership. 
Goal: Increase membership by 2009 by 10% 

Initiative: Responsibility of President, Cal Catterall 

Fund Committee, EC, and Central Office 

Strategies: 

 Continue to promote and enhance the Cal Catterall 

funds as a conduit to access new members 

 Try out NASP strategies in relation to increasing 

membership such as reduced membership for ñjoin a 

friendò 

 Central Office to provide students for membership 

table at ISPA Conference, NASP, and CASP 

4.2 Establish more and improved connection to 

professional affiliations 
Goal: Increase the number of affiliate associations by 

10% by 2009 

Initiative: Responsibility of President, EC, and Central 

Office (CO) 
Strategy: (see 2.3 and 2.5); follow up 

4.3 Increase student membership 

Goal: Increase the number of student affiliate 
associations by 10% by 2009 

Initiative: Responsibility of President, EC, Central 

Office, and Student Network Group 
Strategies: 

 Encourage student membership through incentives 

 Student involvement in CO  

 Scholarships the ISPA Conference 

 Upgrade of communication (e.g. Website) 

 Update the Leadership Workshop database 

4.4 ISPA to reflect better international range of 

countries  

Goal: To increase membership and participation in 
ISPA colloquia from Asia, Africa, and South America 

Initiative: Responsibility of President, EC, and Central 

Office  
Strategies: 

 Develop a list of professional organisations in the 

various continents, training programs, etc., with 

website and email addresses 

 Actively inform them on the existence of ISPA 

(reference to website, newsletter, etc); send 

information about colloquia, etc. 

 Involve current ISPA members from the various 

continents to tap into their network and have them 

involved 

 Actively approach conference organisers of relevant 

(school) psychology conferences 

 Use the occasion of the conference in Malta, 2009 to 

actively involve colleagues from Africa 
 

5. Committee &  organisational structure 

 

5.1 Provide effective administrative support to 

ISPA 

Goal: Support for Central Office to increase efficacy of 

operations.  
Initiative: Responsibility of EC 

Strategies: 

 Assist through strategic planning and prioritizing 

tasks 

 Negotiations for MOU with supporting body  

 Resource support required for specific tasks 
 

Continued on page 8 

3. Research 

4. Membership 
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5.2 Communication infrastructure through 

Newsletter, Website and Journal  
Goal: Increase the use of technology and means of 

communication to ensure ISPA achieves a high level of 

communication to members  

Initiative: Responsibility of EC, Central Office, and 
committee members 

Strategies: 

 Improve and update the ISPA Website 

 Maintain and improve standard of professional work 

5.3 Develop a clearer committee structure 
Goal: Define and specify the committees and their 

roles to better reflect ISPAôs priorities 

Initiative: EC and committee chairs 
Strategies:  

 Outline definitions and roles in the Operational 

Handbook and on the Website 

 Change the status of some of the committees  

 Formulate the main goals for the various 

committees, involving the committee chairs through 

the EC 

5.4 Funding and sponsoring 

Goal: Increase the financial viability of the association 

and its activities by finding sponsors and funds 
Initiative: Responsibility of Treasurer, EC, Central 

Office, and LOC 

Strategies: 

 Improve financial support of the association, the 

Central Office, and the colloquia 

 Support alternative funding sources  

 Support attendance of the colloquia (e.g., through 

Cal Catterall Fund) 

 Develop a list of research funding options, so that 

individual members can apply for funding of 

projects 

 Install a Task Force to investigate sponsoring and 

funding opportunities.  

5.5 Professional ethics 

Goal: Increase awareness on professional ethical issues 
Initiative: Ethics committee and EC President 

Strategies: 

 Develop workshop, to be given at the yearly 

colloquium, that can be accredited for re-
certification (continuing education) purposes 

 Write a resource/ book with examples of good 

practice and / or ethical dilemmaôs (Ethics 

committee and EC President/ President Elect 

5.6 Help members to initiate interest groups 
Goal: Help members to initiate interest groups to meet 

the diverse needs of the members (e.g., students, 

retirees, trainers) 
Strategies:  

 Contact students who have been frequently attending 

and ask them to help set up this network  

 Contact retirees/trainers who have been frequent 

attendees to set up a network group 
 

COMMITTEES, TASK FORCES , AND 
INTEREST GROUPS (Responsible parties) 
 

1.  Standing Committees 

1.1 Constitution and Bylaws Committee (Past 

President, Nora Katona, Hungary) 

1.2  Nominations and Elections Committee (Past 
President, Nora Katona, Hungary) 

1.3 Membership Committee (President, Helen 

Bakker, The Netherlands) 
1.4 Ethics Committee (Tom Oakland, USA and 

Gladiola Musabelliu, Albania) 

1.5 Communications and Publications Committee 

(Susan Goldman, USA) 

2. Task Forces 

2.1   Child Wellbeing and Advocacy Committee 

(Jean Claude Guillemard, France); includes 
UN Liaison, Childrenôs Rights, and Child 

Development and Services  

2.2   Calvin D. Catterall Financial Aid Fund (Janet 
Muscutt, UK) 

2.3   Professional Development and Practices 

Committee (Bonnie Nastasi, USA) 

2.4   ISPA Accreditation and Program Approval 
(Peter Farrell, UK) 

2.5   Research Committee (Shane Jimerson, USA) 

2.6   European Training Centre (Bernhard 
Meissner, Germany) 

3. Interest Groups 

3.1   International Exchange (Joanne Wasco, USA) 
3.2  European Committee including NEPES 

(Bernhard Meissner, Germany) 

3.3  Consultee-Centered Consultation (Ingrid 

Hylander, Sweden) 
3.4   International Crisis Response Network 

(Olanda Momcilovic, Netherlands, and Niels 

Seaton, Wales) 
3.5   Studentsô Interest group (Julia Coyne, USA) 

3.6   Trainersô Interest group (Steve Hof, USA) 

3.7   Retireesô Interest group (Erika Voigt, 

Germany) 
 

 

 

 

If you havenôt already done so, renew 

your ISPA membership and opt to 

have access to the ISPA journal: 

School Psychology International 
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Retireesô Interest Group Report: 

Second Meeting in Utrecht, Netherlands, 
July 12, 2008 

by Erika Voigt, Germany 

 

      Is there life after a 
profession in school 

psychology? A dozen 

retired and about-to-retire 
school psychologists met 

in Tampere in 2007 to 

explore this question. 
About twice this number 

of colleagues sat together 

in Utrecht in 2008 for another look into this matter, 

some still in service, others several years out, with the 
most experienced among us already having served 16 

years. Following is a report of the themes that emerged 

from these discussions. 

Conditions and feelings around the transition from 

profession to retirement 

     Our perspective was mainly future-oriented: the 

challenge of a new life. Mixed into looking forward to 
this new life of retirement are feelings of satisfaction 

with our profession, concerns about conditions under 

which we will leave our workplace, and concerns about 
how those we have left behind will go on. The new 

chapter in our lives, which we characterised in 2007 as 

both loss and challenges of new freedom, was looked 
at from various points as a multifaceted gradual 

transition from still being or having been a school 

psychologist, to still being in touch with or making 

some use of our knowledge or way of thinking, to just 
being myself, gifted with the perspective of older years. 

We discussed ways to adjust and creatively deal with 

this new phase of life, which calls into question our 
identity. We focused on the re-evaluation and re- 

organisation of priorities, daily-routines, practical 

experiences, resources, communication partners, and 
social contacts. Below you will find some comments 

that were made related to this theme: 

 Be hopeful and curious about this new time. 

 Prepare to be surprised about the immediate loss of 

help and structure from the institution (e.g., 

secretarial help, not being in demand). 

 One may feel a need to keep in touch with friends 

who are still in the profession. 

Continuing patterns and new horizons in the 

professional field 
     In different countries labour conditions offer 

various patterns for transition to retirement, such as 

prolonged service, early retirement, and part-time work 

with reduced payment, reduced or sometimes even 

higher work-load with specialised tasks. Participants 
perceived realities were quite heterogeneous and 

include the following: to still be in touch and profit 

from long experience; to receive acceptance, prestige, 

and recognition; to enjoy freedom from routine; to be 
tired from doing the same thing for years; to appreciate 

additional income; or to condemn exploiting conditions 

that are reducing chances for younger colleagues. 
Some concerns that were voiced in this area were:  

 After retirement, then working part-time for 5 years, 

there is now a strong feeling that I need to take care 

of myself. 

 I am still working as a school psychologistsô trainer 
under a modified contract, in addition to doing 

voluntary work giving help to children who are away 

from their families.  

Engagement in voluntary work: an obvious 

challenge for our profession 

     Many of us are offering voluntary services even 

while still in the profession (counselling, teaching, 
coaching, writing, advising, and research). We serve 

people with limited resources in critical situations in 

restricted environments and in other countries or 
cultures. Comments and examples included:  

 Being in demand as a volunteer is energizing. 

 Voluntary work included helping with the 

integration of Russian immigrants, teaching English 

to teachers and psychology students in China, and 

providing psychology training in Mongolia. 

New horizons and expertise beyond the limits of 

former professional life 
     We now find the time to turn to new strands, take 
up things we had left behind, and choose some of the 

roads not taken. We have chances to develop creatively 

and to use our interests and competencies in art, 
communication, sports, social affairs, and community 

life. The group who met in 2007 were comprised of 

painters, sportsmen, an author writing about this life-

phase, a person building a memorial path. We see 
different examples this year (2008) with participants 

comprised of those who are caring for extended family, 

contacting friends more frequently, having exchanges 
about life matters, or taking a more active part in 

community life. Examples of new activities include: 

  Taking a course on films of the 50ôs 

  Learning a foreign language 

 Organising a cultural program for a German-French 

cultural association 

 Taking lessons to improve musical competences in 

chamber music & choir-singing 
  Having time to dedicate to the  grandchildren 

Continued on page 10 
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Accompanying and supporting our professional 

Association 
     This is the offer of our profession of psychology: 

dealing creatively with humanity. This is the offer of 

our International Association: being open to initiatives 

and involvement, supporting new tasks and 
developments. So for years some of us have taken 

responsibility in ISPA or national associations and 

some are interested in doing so in the future. We also 
invite others and want to support each other in this 

challenging task. Here are our plans for 2008 and some 

are still open from 2007:  

 To study possibilities for funding 

 To work for peace and a sustainable future 

 To engage in Human and Child Rights Initiatives 

 To assist and support psychological knowledge and 

research to be spread in remote areas and to be 

brought to neglected children 

New sites of personal development and conscious 

aging: Acceptance of a phase of rest, relaxation, 

review, and reflection in accordance with our age 

Our creative challenge is being aware that this time of 

life may have sudden limits, that it may allow and 
require a specific and unique perspective on life, on 

our profession, on the world, and on others! A place of 

refuge, resonance, and exchange among equally 
affected colleagues and companions from our journey 

through life can be most helpful! Comments include:  

 My country house has become a new centre of living 

and activities, making it a place of recreation, rest 

and social relationships to which my knowledge and 
life-experience can contribute. 

 Sixteen years after retirement and after years of 

voluntary work for ISPA, itôs now time to rest 

without necessity for other obligations. More time is 
needed for managing oneself, time to talk about the 

past so memories will not be lost.  

Future Plans for ISPA Colloquium 2009 in Malta 
     We want to meet again in Malta as an interaction 

group. Please come if you are interested in taking part 

in our exchange and contributing with insight and 

creativity to our grateful life-phase. Think about the 
themes above or suggest other relevant topics for 

discussion. We are meeting in the European Year of 

Creativity and Innovation 2009 and in the middle of 
the UN-decade for Education for Sustainable 

Development. How can we as school psychologists 

contribute to these targets and, with the theme of our 

conference in mind, how can we contribute to giving 
appropriate answers to diversity? Letôs cooperate to 

further develop this new task force!  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Coming to Malta in July? 

Please bring local/national craft 

items to donate to our  

International Crafts Table!  

All proceeds will go to the Cal 

Catterall Fund for financial aid. 

 

 

ISPA Awards for 2009 
 

Dear Members,  

  

     You are invited to nominate an ISPA 

member for the following award:  

Distinguished Service Award 

This award is given by ISPA for extensive and 

distinguished service to the organization over 

time. Please send your nomination(s) to Dr. 

Robert Clark (RClark@thechicagoschool.edu), 

ISPA Executive Secretary, for consideration by 

the Executive Committee. Include with your 

nomination a short commentary about the 

person you are nominating and why you believe 

this person is worthy of the Distinguished 

Service Award. We hope to present these 

awards at the July Conference in Malta.  
 

Best wishes, 

Helen Bakker, ISPA President 
 

***********  
Previous Distinguished Service Award winners include: 

1999: Stuart N. Hart, Bayard Bartley, Fredda Chauvette, 

Robert Chauvette 

2000: Thomas Oakland, Joanne Wasco 

2001: Chantal Petit 

2002: Herbert Bischoff, Detlef Berg 

2003: Raquel Guzzo, Erika Voigt 
2004: Lone Bjarkow, Lissi Stiklund 

2006: Bob Burden, Nevin Dolek 

2007: Bernie Stein, Elisabeth Jacobsen, Anna-Lise 
Melldén 

 

The EC also nominates and chooses recipients for the 

Honorary Lifetime Membership Award. Previous winners 

include: Gretchen Catterall, Bernhard Meissner, Bayard 

Bartley, Betts Rivet, and Anders Poulsen 
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The Resurgence of Tests and Testing in 

Russia 
by Nikolay Baturin, President of 

the Russian Psychological 

Societyôs Commission on 

Psychodiagnostics, Head of 

Department, Psychological 

Assessment and Counselling, 

Faculty of Psychology, Southern 

Ural State University 
 

     Few psychologists outside 

of Russia know the history of Russian 

psychodiagnostics (i.e., test) development. Its history is 
intricate and is being written now. G. Rossolimo 

published Psychological Profiles in 1909, one of the 

first tests developed in Russia before the revolution. 

Test development and use increased from 1917 to 
1936. The new scientific line, paedology, appearedð

one that focused on educational testing.  

     Research results showed children from peasant and 
proletariat families scored lower than children from 

middle class families (e.g., the Intelligentsia). This 

finding made the federal authorities angry as it was 

inconsistent with prevailing political beliefs of the 
Bolshevik government. Thus, in 1936, the Central 

Committee of the Communist Party of the Soviet 

Union issued a decree that resulted in the destruction of 
all books that carried this message, together with a ban 

on tests and their development. Scientists and others 

engaged in testing were sent into exile where many 
perished.  

     For 35 years Russian psychologists could not speak 

positively about tests and instead had to describe them 

as if they were non-scientific bourgeois methods. In the 
1970s, a period characterized by government 

indulgence was ushered in and someone (nobody 

knows who) brought about 20 foreign tests to Russia 
(including the WAIS, WISC, MMPI, CPI, 16PF, 

Raven etc).  There was increasing tolerance of the use 

of tests. From then to now, many people continue to 
use the original Russian versions of these old tests.  

     Some knowledge of tests and testing in Russia is 

available. For example, a Russian translation of Ann 

Anastasiôs Psychological Tests was published in 1982, 
and 10 years later its revision with Susan Urbina also 

was published. P. Klineôs book on test construction 

also was published about then.  Two or three years ago 
Russian psychologists started to realise the magnitude 

of the gap between the state of testing in Russia and 

other European countries.  About a year ago we made a 

decision to work to reduce that gap. 

     For example, the Psychodiagnostics Laboratory at 

the South Ural State University (SUSU) attempted to 
catalog all psychological tests developed (even those 

not published) in Russia from 1907 to 2007. This 

resulted in the Compendium of Psychodiagnostic 

Techniques of Russia and the USSRðpreserved on 
compact discs. It contains more than 600 tests, with 

60% of them small inventories. In addition, for the first 

time the Russian Psychological Society established the 
Commission on Psychodiagnostics. 

     In 2008, we took the first group of six people onto a 

special magistracy program in Psychodiagnostics. Our 
university began to make the first test library and the 

first educational platform for on-line and off-line 

testing in Russia.  

     Additionally, many things are occurring now for the 
first time (e.g., first test standards, first rules for test 

adaptation). We have formulated principles of test user 

certification and a first psychodiagnostics ethics code. 
A law that guarantees copyright protection came into 

force and helps us. All these developments have been 

based on the work of such bodies as the British 
Psychological Society (BPA), International Test 

Commission (ITC), European Federation of 

Psychological Assessment (EFPA), and the American 

Psychological Association in developing standards for 
test development and use and in setting up a 

qualification system for test users as well as the 

registration and review procedures for tests. 
     In 2008 the Russian Psychological Society restored 

it membership in International Union of Psychological 

Science and the International Association of Applied 

Psychology and also became a member of the ITC. 
Soon it will join European Federation of Psychological 

Assessment. We are grateful for the assistance we have 

received from the ITC and the BPS and appreciate 
deeply Dave Bartram for providing care and support 

for the work of our Psychodiagnostics Commission.   

 

Unexpected 

Consequences from 

Attending Conferences 
by Thomas Oakland 

 

     We never know the 
unintended and good outcomes 

that may occur as a result of 

attending conferences. Our ISPA 
conferences tend to be small, well focused, and bring 

together like-minded professionalsðingredients for 

professional development. 
Continued on page 12 
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     The following comments apply to the 2004 

International Test Commission conference. However, 
the event could have occurred at an ISPA conference, 

as both Elias and I are ISPA members.  

     After Dr. Elias Mpofu presented a keynote at the 

2004 conference, we shared a cab to the airport. During 
this ride we discussed the need for a beginning 

textbook on assessment in rehabilitation and health, a 

specialty in which Elias has an international reputation. 
Elias assured me such a textbook was needed to 

respond to a large and growing market.  

     We decided to move forward with this project, 
obtained a contract with Merrill publishers, identified 

authors for approximately 45 chapters, and began the 

writing and editing process. Merrill replaced our 

original editor. The new editor insisted the book be no 
longer than 30 chapters. We had 45 chapters. What 

were we to do? 

     Elias and I selected 30 core chapters for the first 
book and looked for another publisher for the 

remaining 15 chapters. Springer was delighted with a 

proposal. Thus, we then were engaged in editing two 
books. Our second proposal also called for 30 chapters. 

We had 15 chapters in hand and thus selected authors 

for an additional 15 chapters.  

     Elias and I are delighted to announce the 
publication of the first of the two books: Mpofu, E., & 

Oakland, T. (2010). Assessment in Rehabilitation 

and Health. Upper Saddle River, NJ: Merrill.  Mary 
Stafford contributed a chapter to this book. ISPA 

members providing rehabilitation services may find the 

book relevant to their work.  

     The second book by Springer (Mpofu, E., & 
Oakland, T. (Eds.). Rehabilitation and Health 

Assessment) is expected to be published later this year.  

     Thus, attendance at conferences and a cab ride to 
the airport can have unintended, good consequences. 
 

ISPAôs Presence at  

2009 NASP Conference, USA 

 
 

The ISPA Reception at NASP 

 
 

Three ISPA Presidents and the Webmaster 

Standing left to right: President Helen Bakker; Past-President Nora 

Katona, President-Elect Bill Pfohl; Sitting: Sarah Saghir, Webmaster 

 

 

ISPA Booth at NASP Conference 

 

ISPAôs Executive Committee and Guests: 

Back row left to right: Executive Secretary Bob Clark; Secretary Coosje 

Griffiths; Past-President Nora Katona; President Helen Bakker; Treasurer 

Peter Whelley; President-Elect Bill Pfohl 

Front row left to right: Anton Furman; Thomas Oakland  
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New Post-Master School Psychology 

Training Program in the Netherlands 
by Ineke Hol, RINO program coordinator, and Marieke van 

Dam, RINO managing director  

 

 
 

     On 8 January 2009, a new two-year post-master 

training program in School Psychology started in the 

Netherlands. What you see above are16 happy faces of 
the first group of post-master School Psychology 

students on their first day in school at the RINO in 

Amsterdam, the Netherlands (notice the ISPA T-
shirts!). The 16 students were selected from a group of 

30 applicants, all psychologists and pedagogues.  

     Two years ago the Youth Department of the Dutch 

Association of Psychologists (NIP) took the initiative 
to develop this program. After a year of preparation, 

mainly by dr Margot Taal, they invited the RINO to 

help with all of the organizational and practical aspects 
of the program. The RINO is the Amsterdam-based 

training institute for (Mental) Health Care professions. 

They were very excited to take this new School 
psychology program on board and they immediately 

joined ISPA and TSP (Trainers of School 

Psychologists). 

     The School psychology program, led by dr Helen 
Bakker (yes, ISPAôs president) and dr Margot Taal, 

focuses not only on one-to-one diagnosis and 

interventions, but even more on systemic aspects: the 
classroom climate, families, neighborhoods, and the 

whole school system (anti-bullying procedures etc.). 

Top-rated trainers from various universities and 
organizations are hired to teach in the program.  

     Selections for the next cohort of students for this 

program have already begun. The next cohort will 

begin the program in January 2010.  
 

School Psychology in 

India  
by Aparna Massey 

 

     School psychology is a 
relatively unheard of profession 

in most Indian schools. It 

remains an area that has not been 

understood and also largely 
ignored. The school education system in my country 

has not yet recognized the need for hiring trained 

school counselors. Some of the schools that do hire 
counselors undermine their role by assigning them 

teaching duties and standing in for absentee staff. In 

addition, in the absence of conventions regarding the 

practice of school psychology, the field is left open to 
good-intentioned self-styled counselors, many of them 

lacking in professional accreditation and, most 

appallingly, ungoverned by an ethics code. The 
harmfulness of this is yet to be fully understood by the 

schools where they operate.  

     There has been a significant endeavor by the CBSE 
(Central Board for Secondary Education), a central 

government body that sets curriculum, conducts 

examinations, and sets standards for managing schools, 

to appoint trained school counselors in their affiliated 
schools. The accepted norm for a school counselor 

would be a background in Psychology at the university 

level. However, the Psychology courses in the 
university are required to include school psychology.  

     Apart from CBSE there are other State Education 

Boards and autonomous organizations that administer 
academic curricula and develop compliance standards 

for accreditation to their respective boards. They have 

largely focused more on the development of 

educational syllabi while being oblivious to the fact 
that school psychology is vital to the mental and 

emotional well-being of students in the increasingly 

complex and competitive environment children have to 
face.  

     While the traditional social family network provides 

a safe haven for children, there is an undeniable 

breaking down of this system in urban settings.  
Children are pushed by parents to obtain high grades in 

academics alone. Many children are in situations where 

they face extreme poverty, social or gender 
discrimination, or are victims of violence and of peer 

pressure. Their holistic development in the school 

environment is impaired because of the absence of 
school psychologists.   

 

Continued on page 14 


