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Inclusion is particularly challenging 
in secondary schools.

There are lots of pupils who see much of their secondary schooling as irrelevant
And / or feel themselves to be inadequate at school
As if they don’t belong
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What is inclusion?
It involves teachers and others in….
• asking questions about how schools adapt to 

and work effectively with the diversity of their 
student populations; 

• valuing differences rather than seeking to 
diminish them; 

• paying more attention to the understandings that 
young people have of school, rather than only 
seeking to enlist more young people in the 
schooling project
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Inclusion…

…requires teachers’ active engagement, 
because inclusion and exclusion are 
processes that happen minute by minute 
and lesson by lesson. 
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Most teachers want to engage their 
pupils
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What is action research?
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We wanted to learn more about 
how to make it possible …

• We worked with seven secondary comprehensive 
schools (five in Wales and two in England) on the 
development of inclusive practice using action research. 
Two successive phases in most schools. 

• In each school, a group of teachers (usually an existing 
group, such as a department or year group) worked 
together to develop a piece of action research to 
enhance pupils’ attitude to and engagement with 
learning. 

• Educational psychologists (EPs) facilitated the process 
by regular meetings with the teacher group. We as 
researchers followed what the teachers, school leaders 
and EPs did in order to understand the challenges of the 
process in each school. 
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Lots of talk…
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Some helpful questions
Where are we now?
How do we know where we are? What is the 

evidence?
Where do we want to get to?
What ideas do we have about getting there?
How we know when we have got there?
What steps are there are on the way?
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Departments in Main Road were invited to 
bid for an action research project, and the 
history department was judged to have the 
most potential.  The three history teachers 
focused their project on a group of year 8 
disaffected girls whose ‘switched off’
behaviour was causing them concern. The 
project has created much excitement 
amongst the department who work closely 
together and who are quite passionate 
about the issues and the potential for 
change. The allocation of a shared free 
period each week has enabled the three 
teachers to plan and review the projects 
progress although planning has perhaps 
been more reactive than proactive. The 
educational psychologist has become 
increasingly involved as a critical friend.

Collaborating

When you work together as a group of 
teachers, you can draw on the insights 
and ideas of others and make 
changes in the way you do things 
which would be impossible for one 
person to sustain on their own. You 
can also share the risks, and 
encourage each other to be 
systematic. Furthermore, working with 
pupils as well as staff is a powerful 
source of challenging and fruitful ideas 
for development, and potentially a 

great source of continuing energy.
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In Ysgol y Parc the department that 
was to be part of the project was 
selected by the headteacher, but 
volunteers were sought from amongst 
those in the department. Three junior 
teachers, relatively new to the 
profession volunteered. They were 
able to quickly move from ‘problem 
talk’ about pupils to recognising that 
their focus should be their own 
teaching strategies, yet they found it 
difficult to find new ways of working 
that can move forward pupil 
participation. The EP stimulated new 
thinking by providing a short research 
article about pupil motivation. After this 
they were off…there was a lot of fresh 
ideas, enthusiasm grew, and they 
began to take ownership of how they 
were going to make changes in their 
classroom. 

Owning –

Teachers shaping the aims and 
deciding how to implement the project 
together is a powerful way to share 
expertise; but also by sharing and 
discussing different perspectives it 
helps to identify what is relevant and 
important to you, your school and your 
pupils.

When you own an issue, you put 
energy into thinking through the 
consequences for you and your 
practice; you are prepared to take 
some risks in trying to resolve it. When 
a group owns an issue, they can 
create space together to follow it 
through – and part of that will involve 
persuading others in school that it is 
valuable and worth prioritising
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Ysgol a Neuadd found nearly as many 
questions as answers when trying to 
develop an observation schedule for 
pupil engagement – did gazing out of 
the window or fiddling with a pencil or 
talking to a neighbour necessarily 
mean that a pupil was not thinking 
about a task in hand? This resulted in 
a lot of thinking and discussion and 
the eventual usage of the observation 
tool led to further discussion and 
thought… One of the teachers later 
commented:

“Well I’ve found many questions have 
reared their heads that I was not 
expecting... so we need more 
research into learning”

Noticing and reflecting  - when 
you plan to find out what difference 
you are making, it makes you 
more alert. You talk more with 
others about what you notice, and 
check it out with each other. You 
search out reasons for what is 
happening, and all this helps you 
to develop your understanding, 
and to refine what you are doing. 
This is not creating data for the 
sake of it—it is purposeful, useful, 
relevant. 
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Action research is 
contagious �

� lease wash your hands
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Thinking about inclusion…
Not only challenges how we think about  

teaching… but about how pupils think 
about and experience the classroom.

Increased sensitivity to what pupils think, 
had positive impact on teacher strategies:
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Indirectly many projects contributed 
to this.

Mutually respectful and warm relationship with 
teacher

Increasing amount and structuring of 
group work in response to pupil 
preferences

Pupil mentoring scheme

Teacher interest in and responsiveness to pupil 
views

Offering pupils the choice of learning 
through different materials.

Having/making choices

Developing  language aides for 
Welsh
Constructive marking schemes

Being able to understand the work

Increasing pupil participation by 
getting responses using individual 
whiteboards
Inviting pupils to set group targets for 
lessons with view to achieving 
rewards.

Having opportunities for active involvement

Examples of teacher projectsPupil views
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Next steps

In the next session today, we are going to 
hear the account of one of the EPs 
involved in the project, and look at what 
they said about the process and its 
outcomes. 


