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Diagnostic Assessment & Support
Centres provide assessment and suggest
one of the following educational settings:

Pupils with mild disabilities
Fully registered in mainstream schools
attending ordinary classrooms.

SEN pupils requiring extra
supportive teaching =» Attendance of
mainstream programme & special
instruction in Special Needs Units
established within regular school.

SEN pupils with moderate or
severe disabilities = Special Education
Schools (SES).

The aim of professional training and
education for adolescents with SEN
is:

To promote educational equity and
excellence;

To assure appropriate continuity
between child and adult service
systems;

To provide vocational rehabilitation and
support services in order to increase the
opportunities for productive,
independent living;

By and large, to develop pupils’ life
skills.

Categories of SEN in Greece
(law 2817/2000)

Mild, moderate and severe learning
difficulties

Sensory impairment

Severe neurological or orthopedic
impairment or other severe health
problems

Speech & language impairment
Specific learning difficulties, dyslexia
Behaviour, emotional and social
difficulties

Autism and pervasive developmental
disorders

After the compulsory education (in a special or
a public mainstream school) 14-22 year old

SEN students may enrol in the

for adolescents and young people
with SEN

In Greece there are 60 Centres for Special

Professional Training and Education
(CPTE) for young people with SEN,
organised according to the principles of

The is that all
persons with disabilities can benefit from
vocational rehabilitation services and
should have opportunities to work in jobs
integrated within their communities.

The major of the
training programme in CPTE are:

Initial assessment
Pre-vocational experience
Vocational training
In-centre job placement

Community job placement as
part of the training programme




established in the

CPTE provide:
Vocational guidance and placement services
encouraging business to offer jobs to disabled people

The working in the
CPTE includes:
teachers of special education

teachers of mathematics, language,
home economics

teachers of science and technology
teachers of physical education, art and
music

ergotherapists, physiotherapists, speech
therapists, social and health services
personnel, psychologists, nurses
professional training tutors

comprise:

Team-work in small groups of 5-8 people
based on supervision

Individualised instruction

Professional training

Visits to factories, workshops, archaeological
sites, exhibitions, athletic places etc.
Participation in social, athletic and
recreational activities.

Social, psychological and professional
support.

Placements during the last 2 years of
education at workshops and industries.
Group counselling service for parents in the
afternoon.

Life-skills and independence curriculum includes:

+ Literacy
+ Numeracy

+ PSHE (Personal, Social, Health & Economic education)
+ Citizenship and Human Rights education

Citizenship & Human Rights education is based around three
separate but interrelated strands:

« social and moral responsibility
¢ community involvement

+ political literacy

PSHE education brings together:
« Personal well-being (keep safe, keep healthy, make friends ...)

+ Economic well-being and financial capacity (work-related
learning, deal with money ...)

QCA (Qualifications and Curriculum Authority)

According to the Curriculum of CPTE pupils follow
general courses on language and literature,
mathematics, social behaviour, computing.
Additionally, the CPTE provide vocational training to
specific areas such as:

Plumbing
Carpentry
Gardening
Pottery
Tailoring

Handicraft
Confectionery
Bread-making
Woodcarving

Life-skills education

Life-skills education includes a wide range of
knowledge, skills and behaviours necessary
for adult independent living.

Many young people with disabilities require
continuous education and support in areas
such as:
« Daily living (shopping, dressing, eating, keeping
healthy)
¢ Personal/Social (using appropriate table manners,
making decisions about money)

¢ Occupational skills (getting a job, using
transportation to get to work)

(Bell & Quintal, 1985; Blum, 1995; Cronin, 1996; Rubin, Chan &
Thomas, 2003; Sabornie & deBettencourt, 2004)

Aim
The present study explores Greek teachers
views of the nature and facets of life skills

education for adolescents with mild and
moderate learning difficulties

Issues addressed:
* Teachers’ attitudes towards life-skills education
* Use of specific learning approaches

* The role of inclusive practice in life-skills
education

* The need for specially trained teaching staff and
coherent system of provision




Participants

128 teachers and educational-
professional training staff

from
4 Centres of Professional Training
and Education (CPTE) for
adolescents and young people with
SEN in the broader area of Athens.

Type of SEN

31,2%

Physical Sensory Chronic Behaviour, Autistic
Disability Impairment Health Emotional Specrum
Impairment and Social Disorder

Difficulties

Results

Teachers’ attitudes towards
life-skills education

2% 11%

Questionnaire

A specially devised
structured questionnaire of
21 questions was used

Importance of independence
and life-skills education

the most notvery not important
important important important atall




Importance of citizenship The school prepares students
learning for adult independent living
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Agree I don't know Disagree

The school helps students The school helps students
develop their social skills develop their communicative

competence

Agree Idon'tknow Disagree

The most important skills adolescents with
SEN develop within professional education Results

51,8% . o, g .
"I B8 Use of specific learning
approaches
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Learning approaches Areas of practice improvement

provision of focused curriculum startegies 68,4%

Instuctional strategies Veryoften (%) Occasionally (%) ~Rarely(%)  Never (%)

Individualised teaching 746 175 44 35

active collaboration with local community 79,6%

experiential learning/life-skills development in 83.9%
9,1 natural, realistic conditions ’

Small group differentiated teaching 5.1 21 9,1
Experiential learning 248 33 294 128
Use of audio-visual aid 17,1 10,5 26,7 | 457
Role playing 16,5 339 31 165

school counselling and occupational guidance
learning style assessment

in-house training/family involvement

Life-skills enhanced by
Results inclusive practice

awareness of environmental problems

health and safety

The role of inclusive practice Sy S
in life-skills education professional cholces

independennce-autonomy

behaviour management

social development

emotional understanding and expressiveness
problem-solving

make friends

communication skills




Results

The need for specially trained
teaching staff and coherent
system of provision

Conclusions

Greek teachers and other educational staff
recognise:

« the importance of life-skills education and the
need for appropriate educational, social and
provisional framework

« that the key component in life-skills education of
adolescents with SEN is learning to cope with
daily living situations in natural settings and with
systematic guidance of specially trained teachers

+ the positive role of:
inclusive practice
family-school collaboration
school-community partnership

Major obstacles concerning life-skills
education

student's disability

students' transport outside school
resources

number of students in the classroom
school support

partnership with out-of-school
agencies

collaboration with families

specially trained instructors

special training programmes

40,50%
45,60%
87,66%
7,60%

12,70%

29,10%
30,38%
36,71%
59,52%




